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Abstract    
Objectives: This study aims to investigate the impact of dialects and linguistic diversity within the Spanish-speaking world on education, focusing on how teachers can effectively address this diversity in their Spanish language instruction.
[bookmark: _GoBack]Methods: A mixed-methods approach was utilized, incorporating quantitative data from a questionnaire distributed to 100 Spanish language teachers, qualitative data from semi-structured interviews with 15 experienced educators, and structured observations of 20 Spanish language classrooms to assess teaching practices.
Results: The findings highlighted a notable gap between teachers' awareness of dialectal and cultural diversity (66% reported high awareness) and their actual implement   ation of inclusive practices (only 52% regularly used diverse materials). Major challenges included a lack of appropriate resources, time constraints, and the difficulty of balancing standard Spanish with diverse representations. Classroom observations revealed that while 70% of teachers utilized their own dialect, only 25% provided explicit instruction on dialect differences. Additionally, 80% of teachers expressed a desire for professional development in this area.
Conclusion: The study emphasizes the need for improved teacher education, the development of inclusive curricula, and enhanced resources to address linguistic and cultural diversity effectively in Spanish language education.
Keywords: Dialects; Linguistic Diversity; Spanish Education; Teacher Practices; Cultural Awareness; Inclusive Curriculum.



دراسة كيفية تمكن المعلمين من معالجة اللهجات والتنوع الثقافي في تدريس اللغة الإسبانية
لميس عودة اللوزي*، علي صالح العويدات
اللغة الإسبانية، كلية اللغات الأجنبية، جامعة آل البيت، المفرق، الأردن

ملخّـص
الأهداف: تهدف هذه الدراسة إلى التحقيق في تأثير اللهجات، والتنوع اللغوي في العالم الناطق بالإسبانية على التعليم، مع التركيز على كيفية تمكن المعلمين من معالجة هذا التنوع بشكل فعال في تعليمهم للغة الإسبانية.
المنهجية: تم استخدام نهج الأساليب المختلطة الذي يتضمن بيانات كمية من الاستبيانات التي تم توزيعها على 100 معلم للغة الإسبانية، وبيانات نوعية من خلال مقابلات شبه منظمة مع 15 معلمًا من ذوي الخبرة، وملاحظات منظمة لـ 20 فصلًا دراسيًا للغة الإسبانية؛ لتقييم ممارسات التدريس.
النتائج: أبرزت النتائج فجوة ملحوظة بين وعي المعلمين بالتنوع اللهجي والثقافي، حيث  (أفاد 66٪ بوعي عالٍ) وتنفيذهم الفعلي للممارسات الشاملة، و(52٪ فقط استخدموا بانتظام مواد متنوعة). وشملت التحديات الرئيسية الافتقار إلى الموارد المناسبة، والقيود الزمنية، وصعوبة موازنة اللغة الإسبانية القياسية مع التمثيلات المتنوعة. وكشفت ملاحظات الفصل الدراسي أنه بينما استخدم 70٪ من المعلمين لهجتهم الخاصة، قدم 25٪ فقط تعليمات صريحة حول الاختلافات بين اللهجات، بالإضافة إلى ذلك، أعرب 80% من المعلمين عن رغبتهم في التطوير المهني في هذا المجال.
الخلاصة: تؤكد الدراسة على الحاجة إلى تحسين تعليم المعلمين، وتطوير المناهج الدراسية الشاملة، وتعزيز الموارد اللازمة لمعالجة التنوع اللغوي والثقافي بشكل فعال في تعليم اللغة الإسبانية.
الكلمـات الدالـة: اللهجات التنوع اللغوي؛ التعليم الإسباني؛ ممارسات المعلمين؛ الوعي الثقافي؛ المناهج الشاملة.

INTRODUCTION
Acquiring proficiency in a foreign language allows students to gain insight into different societies and cultures, as well as appreciate the vastness, variety, and intricacy of the world and its inhabitants. In the present era of globalized trade and communication, possessing proficiency in multiple languages is an indisputable asset. It enables students to engage in conversations with individuals from different nations and fosters the cultivation of an open-minded, respectful, and tolerant mindset. Spanish, a language spoken by more than 500 million people globally, has a significant historical background and a wide range of experiences, which have led to various dialectal variants and cultural subtleties. This linguistic diversity presents both opportunities and challenges in language education. Educators and researchers must teach the fundamentals of Spanish grammar and vocabulary while also equipping students with cultural competence and linguistic flexibility to navigate the myriad variations they may encounter in real-world settings. The diverse experiences of Spanish-speaking communities worldwide—from Madrid to Mexico City and the Andean Highlands to the Caribbean coast—contribute to its unique flavor.
Spanish is the second most commonly spoken language worldwide, after Mandarin. It is recognized as an official language at the United Nations, Mercosur, and the European Union. Spanish is the designated language of South America, excluding French Guiana and Brazil. In addition, Spanish is the designated language in Panama, Nicaragua, Honduras, Guatemala, El Salvador, and Costa Rica, as well as in Spain. Moreover, this language is spoken on the Canary and Balearic Islands, as well as in Equatorial Guinea and specific regions of Africa and Morocco. Spanish is widely spoken in southern Florida, the city of New York, California, Arizona, New Mexico, and Texas.
Spanish, commonly referred to as Castilian, boasts the highest number of speakers among Romance languages and exhibits a wide range of dialects. It is geographically vast and has a significant presence beyond the Iberian Peninsula. This language faces no difficulties in being passed down from one generation to the next. In fact, due to its high status, it is attracting more and more speakers whose native language is not Spanish. These speakers may originate from immigrant populations or have acquired their linguistic skills in minority languages, such as Galician, Asturian, Aragonese, etc. (Ramallo, 2018, p. 473). This study investigates the influence of different Spanish dialects and linguistic varieties on the field of education. It also evaluates the strategies that instructors employ to effectively manage these variations in the classroom.
LITERATURE REVIEW
Dialects are linguistic variants that arise within certain geographic, social, or cultural communities. Language nuances are a manifestation of the historical, traditional, and collective experiences of a community. Currently, the global population is comprised of approximately 5,000 to 7,000 distinct languages. Determining the precise number of languages is challenging due to the lack of clear differentiation between languages and dialects. Languages are not independent entities and often lack obvious boundaries. Instead, they form a continuum that spans a geographical area. People often use the word "dialect" to describe a certain form of a language that can be distinguished from other forms by its pronunciation, vocabulary, and other grammatical features, such as the absence of plural markers, subject-verb agreement, and negatives. Separation by geography and social class can cause different languages to form (Fromkin et al., 2003).
Therefore, the term dialect can be employed to delineate variations in speech patterns that are linked to certain geographic regions and social collectives of speakers (Wardhaugh, 2006). The topic of linguistic rights and equitable educational opportunities for speakers of different dialects has been a longstanding concern in several regions of the world. Many academics have also focused on the influence of dialectal variances on the learning and academic performance of learners (Tegegne, 2015, p. 267).
The treatment of cultural and religious diversity is a significant topic of discussion in the field of education, particularly in cultures during the early years of the 21st century. This is due to the impact of globalization, which has resulted in heightened levels of migration. Various options are available for handling religious and cultural diversity in mandatory education, which are associated with diverse approaches to integrating immigrant communities. The core focus of these recommendations is centred around the treatment of diversity, equality, and the upholding of fundamental rights. Specifically, the religious question takes on distinct aspects, sparking a broader discussion. Regarding the Spanish example, the handling of cultural variety, particularly religious diversity, is addressed within the context of broad concepts as well as specific features.
The issue of linguistic diversity in the world today is of increasing social significance due to the fact that the continued existence of the majority of living languages is at risk. The manner in which they can be maintained is a subject of investigation and disagreement. Individuals and societies are significantly affected by fluctuations in the vitality of a language. Multilingualism is a prevalent and rising phenomenon in contemporary society that can be examined from a variety of angles. Language diversity encompasses not only the multitude of languages that individuals speak, but also the diverse methods by which they perceive and interpret them (Kassis-Henderson, 2005). In a broad sense, linguistic diversity is the "range of variations exhibited by human languages" (Cenoz et al., 2006, p. 2).
Multilingualism has been a significant factor in the promotion of linguistic diversity and language acquisition in Europe over the past decade. In this context, regional and minority languages have also been encouraged. A feasibility study was initiated by the Commission in response to a request from the European Parliament to investigate the potential establishment of a European Agency for Language Learning and Linguistic Diversity (Jones, 2013, p. 9).
In general, linguistic diversity (LD) has been defined in at least two distinct approaches. The most prevalent definition employs a straightforward count of languages: the greater the number of languages, the greater the degree of LD. The linguistic diversity of Nigeria surpasses that of the entirety of Europe, irrespective of the definition of "Europe" (even with a maximal definition, the number of languages is under 300).
The world would be significantly less linguistically diverse in 2100 if, as predicted, the number of spoken languages decreases substantially. According to the more "optimistic" prognoses, we may have only 50% of today’s languages remaining as non-threatened, vital languages in a hundred years’ time. As a consequence of the intensification of internal and international migrations resulting from globalization, the increase and dynamism of multilingual and multicultural communities—primarily in urban areas—have produced new levels and types of diversity. This has prompted scholars to reevaluate traditional, structural approaches that study cultures and languages as distinct, delimited entities in a one-to-one relationship with nation-states (Parra, 2020, p. 13).
Cultural diversity has been addressed to a greater extent than religious diversity, with the latter often subsumed under the former. Attention to diversity has gone through different stages. Initially, it was considered an “abnormality” and dealt with based on models of segregation and exclusion. Today, the prevailing view values diversity positively, as enrichment. In between, diversity was understood as a deficit, necessitating specific and compensatory support because groups belonging to ethnic or cultural minorities were seen as disadvantaged in the education system. Today, it can be said that, although Spain is theoretically in the third stage—positively valuing and recognizing diversity—it is true that some aspects of the second stage still persist. However, it is essential to continue progressing toward this third scenario, as it enables inclusive education that promotes social integration, avoids social exclusion, and fosters greater intercultural and interfaith dialogue (Vega, 2014a, p. 5).
Many studies have addressed dialects and cultural diversity in the Spanish-speaking world in relation to education and how teachers manage dialect and cultural diversity when teaching Spanish. Rodríguez, Falcón, and Permisán’s (2020) study explores how teachers perceive linguistic variety and how they teach Spanish as a Second Language (SSL) to immigrant students who do not speak Spanish as their first language. A qualitative study conducted in mixed schools in Andalusia, Spain, compared two types of teachers: regular teachers and expert language teachers. Assimilationist and deficit approaches were common among monolingual teachers, who emphasized the importance of second language acquisition (SSL) for immigrant students. Based on the idea that language is a valuable resource or a basic right, the results underscored the importance of providing teachers with professional development opportunities to encourage students to speak multiple languages.
The main focus of Atagi’s (2017) study was to examine how children’s language environments and experiences with different languages affect their language awareness. This study investigated how children’s language awareness develops when they are exposed to various languages in their neighborhood, even for short periods. The research showed that multilingualism and linguistic diversity in the community influenced certain aspects of language awareness, such as the ability to label languages and its effects on communication. However, brief exposure to a foreign language did not significantly impact the development of language awareness. Regarding the influence of exposure to other languages on language awareness growth, this study is a preliminary step, contributing to understanding how children’s language awareness is affected by their linguistic environment.
The research conducted by Kalra and Szymanski (2023) investigated the influence of linguistic variety on interpersonal connections among multinational and national teams in India, a country characterized by multiple languages. More specifically, it examined variations in the impact of language diversity across two categories of multilingual project teams. To achieve this objective, the study utilized direct observations and conducted semi-structured interviews. Through thematic analysis, the researchers identified fault lines and groupings based on native language in both types of teams. However, these fault lines and groupings can further fragment into smaller subgroups based on regional dialects, resulting in dialect fault lines. Moreover, the data indicate that managers fluent in multiple languages are more effective intermediaries in bridging divisions within international teams. Nonetheless, it is crucial for these managers to distinguish between language disparities and fault lines. This study makes an important distinction between different languages and highlights the role of multilingual managers in both national and international teams, which is a topic that has received relatively little research attention. Consequently, it contributes significantly to the literature on language diversity.

AIMS OF THE STUDY
The research has two major objectives:
To identify impact of dialects and linguistic diversity within the Spanish-speaking world on education
To identify how teachers can address dialect and cultural diversity in teaching Spanish
RESEARCH QUESTIONS
The research questions that unpack the major research puzzle into manageable pieces are:
1. What is the impact of dialects and linguistic diversity within the Spanish-speaking world on education?
How teachers can address dialect and cultural diversity in teaching Spanish.
METHODOLOGY
The present study adopts both quantitative and qualitative data collection methods. This mixed-methods approach enables the researcher to gain broad insights from a large sample while also achieving an in-depth understanding through detailed observations and interviews. This design was employed to provide a comprehensive understanding of the challenges and opportunities in teaching diverse Spanish variants. For this purpose, the researcher utilized the following tools:

Teachers' questionnaire
A questionnaire was designed and administered to 100 Spanish language teachers across various educational levels and geographical allocations

The questionnaire included four domains:
a. Teachers awareness and knowledge of Spanish dialects and cultural diversity
b. Current practices in addressing dialects and the cultural diversity in the classroom
c. Perceived challenges and opportunities in teaching diverse Spanish variants.
d. Professional development needs related to dialects and cultural diversity.
The questionnaire was administered to 100 Spanish teachers from various educational levels and geographical locations. Responses were collected using a 5-point Likert scale (1 = strongly disagree, 5 = strongly agree). The questionnaire was distributed electronically via a secure online platform. Participants were recruited through professional teacher networks, educational institutions, and social media channels dedicated to Spanish language education. The questionnaire remained open for four weeks, with reminder emails sent to increase participation rates.
Reliability: Cronbach’s alpha was calculated for each topic to assess internal consistency, and all topics showed good reliability.

Classroom observations
Structured observations were conducted in 20 Spanish language classrooms across different educational levels. These observations aimed to provide direct evidence of how dialect and cultural diversity are addressed in real classroom settings. The observations focused on the incorporation of diverse dialects in classroom instruction, representation of cultural diversity in teaching materials and activities, teacher-student interactions related to dialects and cultural topics, and students’ engagement with diverse linguistic and cultural content.

A standardized observation protocol was developed based on the literature review and research questions. This protocol ensured consistency across observations and facilitated subsequent analysis. To enhance reliability, two researchers independently conducted each observation. Observations were conducted in person by trained researchers, and each observation lasted for one class period (typically 50 to 90 minutes). Researchers used the standardized protocol to record detailed notes on classroom activities, teacher behaviors, and student responses related to dialects and cultural diversity. Additionally, researchers collected samples of teaching materials used during the observed lessons when visible.

Semi structured interviews
Semi-structured interviews were conducted with 15 experienced Spanish teachers. These interviews allowed for a more nuanced exploration of teachers’ experiences, perspectives, and strategies related to dialect and cultural diversity in Spanish language education.

The interviews covered topics such as teachers' personal experiences with dialect and cultural diversity, effective strategies for addressing diversity in the classroom, challenges encountered and how they were overcome, and perspectives on the importance of dialects and cultural diversity in Spanish language education. Interviews were audio-recorded with participants’ consent and later transcribed for analysis. The interviews were conducted in person or via video conferencing, depending on participants’ location and preferences. Each interview lasted between 60 and 90 minutes.
Data analysis

Questionnaire data analysis
Descriptive and inferential statistics were used to analyze the quantitative data obtained from the questionnaire. For each Likert-scale item, descriptive statistics (means, medians, and standard deviations) were calculated. Frequency distributions were also computed for each response category. The internal consistency and reliability of the questionnaire were evaluated using Cronbach’s alpha.
Classroom Observation data analysis
Data from classroom observations were analyzed both quantitatively and qualitatively. Frequency counts were used to quantify the occurrence of specific behaviors or activities related to dialects and cultural diversity. Additionally, qualitative content analysis was conducted on the observation notes to identify themes and patterns regarding how diversity was addressed in the classroom.
Interview data analysis
a) Interview transcripts were analyzed using thematic analysis:
b) The transcripts were thoroughly reviewed numerous times to become acquainted with the data.
c) Codes were initially generated to capture keys. Abstract notions and thoughts.
d) The codes were categorized into overarching themes and subthemes.
e) The themes were carefully examined and adjusted to ensure they appropriately reflected the facts.
f) Explicit definitions and corresponding labels were established for each theme.
g) Each concept was exemplified by well-chosen passages that were captivating.
RESULTS OF THE STUDY
The research employed three tools to address the research objectives. The following are the results from each tool.
Interviews
The interviews revealed key themes related to teaching dialects and cultural diversity in Spanish language education. Teachers who had lived or studied in multiple Spanish-speaking countries felt more confident in addressing diversity. Effective strategies included using authentic materials, student-led research projects, virtual exchanges, and explicit comparisons of dialectal features. Challenges included balancing the teaching of standard Spanish with representing diversity, addressing students’ biases, finding time within the curriculum to address diversity, and the lack of training and resources. However, all interviewed teachers emphasized the importance of representing dialects and cultural diversity in Spanish language education, linking it to preparing students for real-world communication in diverse contexts and promoting inclusivity and cultural understanding.
Classroom Observations
Results showed that 70% of classrooms used the teacher’s own dialect, with only 25% incorporating explicit instruction on dialect differences. Forty percent used audio or video materials featuring diverse Spanish accents. Sixty percent of classrooms had visual representations of diverse Spanish-speaking cultures, and 45% of lessons included discussions of cultural practices from different countries. Only 20% engaged in in-depth exploration of cultural perspectives. In 55% of classes, teachers responded positively to students’ questions about dialects or cultural differences, but only 30% initiated such discussions. Students showed high levels of engagement during activities incorporating diverse dialects or cultural content, and curiosity about language variation increased in classes where dialect differences were explicitly discussed.
Questionnaire
The questionnaire results revealed that 75% of teachers recognized the importance of addressing dialect diversity in teaching, but only 60% felt they had adequate knowledge of Spanish dialects. Eighty-five percent expressed interest in learning more about dialectal variants and incorporating them into their teaching. Fifty percent of teachers regularly incorporated materials from different Spanish-speaking countries, but only 30% explicitly taught about dialect differences. Challenges faced by teachers included a lack of appropriate teaching materials, time constraints, and concerns about their own limited exposure to diverse Spanish variants. However, 80% of teachers expressed interest in professional development focused on teaching dialects and cultural diversity, and 70% indicated they would benefit from resources showcasing diverse Spanish variants.

Table 1. Results of the Awareness and knowledge domain
	Domain
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree

	Awareness and knowledge
	3%
	8%
	25%
	42%
	22%

	Current Practices
	5%
	15%
	28%
	34%
	18%

	Challenges and opportunities
	2%
	9%
	21%
	42%
	26%

	Professional development needs
	1%
	4%
	15%
	42%
	38%



Awareness and knowledge domain
The distribution of responses shows that 66% of teachers agree or strongly agree with statements about their awareness and knowledge, while only 11% disagree or strongly disagree. This positive outcome may be attributed to:
1. Increased coverage of dialectal diversity in Spanish teacher education programs.
2. Greater accessibility of information about Spanish varieties through academic resources and the media.
3. A possible overestimation of knowledge due to self-reporting bias.
The 25% of neutral responses might represent teachers who feel their knowledge is adequate but not extensive, or those who are uncertain about the depth of their understanding.
















Figure 1: Results of the Current practices domain

The current practices domain
The more even distribution of responses in this category—with 52% agreeing or strongly agreeing and 20% disagreeing or strongly disagreeing—reflects the challenges of translating knowledge into classroom practices. Reasons for this distribution include:
(1) Variability in school resources and support for diverse teaching materials.
(2) Differences in curriculum flexibility across different educational settings.
(3) Varying levels of confidence or experience in incorporating the dialectal  diversity into lessons.
(4) Possible resistance from students, parents, or  administration to non-standard language instruction
















Figure 2: Results of the Challenges and opportunities domain
Results of the Challenges and opportunities domain
With 68% agreeing or strongly agreeing, teachers seem to recognize both the challenges and the potential benefits of addressing dialect diversity. The lower percentage of disagreement, at 11%, suggests that only a few teachers see no value or challenge in this area. This distribution might be explained by:
(1) Practical  experience with the complexities of teaching diverse language varieties.
(2) Observation of students engagement and learning outcomes when incorporating the dialectal diversity.
(3) Awareness of the broader societal benefits of linguistic inclusivity in education.
(4) Recognition of the logistical and pedagogical challenges involved in diversifying language instructions.

















Figure 3: Results of the professional development  domain

Professional development needs:
The strong agreement in this category (80% agree or strongly agree) alongside very low disagreement (5%) indicates a clear and widespread desire for more professional development. This could be attributed to:
1. Recognition of rapidly evolving field of Spanish language education and the need to stay current.
1. Awareness of personal knowledge gaps or lack of practical teaching strategies.
1. Desire for more resources and support in addressing the challenges identified  in the  other parts of the questionnaire.
1. Possibly limited availability of specialized training is this area, leading to a strong expressed need.

























Figure 4: Proffessional Development needs

Figure 4: Proffessional Development needs

DISCUSSION
The instruction of Spanish as a second language presents distinctive challenges and potential advantages due to the abundant variety of dialects and cultural diversity within the global Spanish-speaking community. The objective of this study is to investigate the influence of this diversity on education and analyze how teachers handle dialectal and cultural differences in their Spanish language classrooms. As the second most widely spoken language worldwide, Spanish encompasses a rich array of linguistic variations and cultural customs across many countries and regions. Gaining insight into how educators navigate this complex landscape is essential for developing effective language teaching practices and fostering cultural awareness among students.
This study employed a mixed-methods approach, integrating quantitative data from teacher questionnaires, qualitative insights from semi-structured interviews, and direct observations of classroom practices. By triangulating these data sources, the research provides a comprehensive perspective on the current approaches, challenges, and opportunities in teaching diverse Spanish dialects.
The findings highlight both the recognized importance of addressing dialectal and cultural diversity in Spanish language education and the significant challenges teachers face in doing so effectively. Several key points emerge from this analysis.
It suggests a need  for service teacher education programs offering ongoing professional development workshops for inservice teachers and providing opportunities for teachers to gain firsthand experience with diverse Spanish variants  through exchange programs or emersion experiences.
Curriculum and resources development
The lack of appropriate teaching materials emerged as a significant period to addressing dialect and cultural diversity. Many teachers place the desire for resources that showcase diverse Spanish variants and Cultures in an integrated pedagogically sound matter.
Balancing  standardization and diversity as teachers  reported struggling to balance the need to teach a standard form of Spanish with the desire to represent linguistic diversity. This  tension  reflects broader debates in language education about the role of language standards and the value of linguistic diversity
Fostering intercultural communicative competence to students is needed .Findings suggest that while many teachers discuss cultural diversity these discussions often remain superficial. There  is a need for more in-depth exploration of cultural perspectives and practices to truly develop students' intercultural communicative competence
With the challenges of time constraints and limited exposure to diversity Spanish variants, technology can play crucial role in bringing linguistic and cultural diversity into the classroom.
Classroom observations revealed high level of students engagement during activities incorporating diverse dialects and cultural contents this suggest that addressing diversity and work and not only enhance the students linguistic and cultural knowledge but also increases the motivation and interesting language learning.

CONCLUSION
Ultimately, this study examined the influence of dialects and cultural diversity on Spanish language instruction. The research highlighted the complex challenges and significant opportunities associated with addressing dialectal and cultural variation in teaching Spanish. The findings provide a foundation for future research on the impact of Spanish dialects and cultural diversity in education.
These results are strengthened by the use of three distinct research methods: a questionnaire, semi-structured interviews with teachers, and classroom observations. However, the study is limited by the relatively short duration of observations and the fact that data collection was conducted by a single researcher. A collaborative approach involving multiple researchers would likely yield more reliable findings. Therefore, further research conducted over a longer period is necessary to gain a more comprehensive understanding of how Spanish teachers manage dialectal and cultural diversity in their classrooms.
Future studies would benefit from employing a mixed-methods approach that incorporates additional data collection techniques, such as structured interviews, to enhance the robustness of the findings and facilitate the identification of key themes and relevant outcomes. Through the implementation of extensive teacher training, the development of inclusive curricula and materials that leverage technology, and the promotion of critical linguistic awareness and intercultural competence, more effective and inclusive Spanish language courses can be designed. These initiatives not only enhance students’ linguistic abilities but also prepare them for meaningful communication and interaction within the diverse Spanish-speaking world.
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Awareness and knowledge 	
Strongly Disagree 	Disagree	Neutral	Agree	Strongly Agree	0.03	0.08	0.25	0.42	0.22	


Current practices 	
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