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Abstract

Objectives: This study aims to explore how parental involvement influences the social and
emotional development of kindergarten children in Jordan, considering the country’s unique
cultural and socioeconomic contexts.

Methods: Employing a mixed-methods approach, this study integrates quantitative data from a
cross-sectional survey involving 200 parents of kindergarten-aged children and qualitative insights
from semi-structured interviews with parents, teachers, and school administrators. Children’s social
and emotional competencies were quantitatively assessed using the Social-Emotional
Assessment/Evaluation Measure (SEAM).

Results: Quantitative analyses revealed that high levels of parental involvement, particularly in
educational activities, were strongly correlated with better social and emotional outcomes in
children (r = 0.45, p < 0.01 for self-regulation; r = 0.50, p < 0.01 for social communication).
Qualitative findings complemented these results, highlighting that effective communication with
teachers and regular attendance at school events significantly contribute to positive developmental
outcomes. Furthermore, barriers such as conflicting work schedules and limited educational
resources were identified, influencing the degree of parental engagement.

Conclusions: The findings underscore the significant influence of parental involvement on the social and
emotional development of children in Jordan, advocating for the implementation of culturally sensitive
educational policies and practices that promote and facilitate parental engagement. This study emphasizes
the necessity of developing targeted interventions that address identified barriers to parental involvement,
thereby enhancing the educational experiences and developmental trajectories of kindergarten children.

Keywords: Parental involvement, kindergarten education, social-emotional development, Jordan,
mixed-methods research, educational policy.
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Introduction

The social and emotional development of children is a crucial aspect of their overall well-being and plays a significant
role in their success both in school and later in life (Jones, Greenberg, & Crowley, 2017). In recent years, researchers have
increasingly turned their attention to the factors that contribute to the social and emotional development of young children,
particularly during their early years in kindergarten.

One of the factors that has been identified as a significant contributor to children's social and emotional development is
parental involvement (McClelland & Wanless, 2017). Parental involvement encompasses a wide range of activities, such
as participating in school events, assisting with homework, and engaging in open communication with both children and
their educators (Jeynes, 2016).

In the context of Jordan, there has been limited research focusing on the effects of parental involvement on the social
and emotional development of kindergarten-aged children. This is an area of interest as Jordan has a young population,
with a high proportion of children enrolled in kindergarten programs (UNICEF, 2018). Moreover, the education system in
Jordan places a strong emphasis on social and emotional learning (Al-Hassan, 2018).

The cultural landscape of Jordan is characterized by strong family bonds and values, making parental involvement a
particularly relevant area of exploration (Dajani, 2016). It is essential to understand how these cultural factors may influence
the way parents engage with their children's education, and the impact this involvement may have on their social and
emotional development.

In addition to cultural factors, socioeconomic status may also play a role in the level of parental involvement in children's
education (McWayne, Melzi, Schick, Kennedy, & Mundt, 2013). Exploring the role of socioeconomic status in Jordanian
families and its relationship to parental involvement can provide valuable insights into how this factor might influence the
social and emotional development of kindergarten-aged children.

Furthermore, the role of gender in parental involvement is another important aspect to consider. Research has shown
that mothers and fathers may have different ways of engaging with their children's education, with mothers often taking on
a more prominent role in their children's schooling (Coley, Votruba-Drzal, & Schindler, 2018). Investigating the impact of
gender on parental involvement in the Jordanian context may shed light on how these differences might influence children's
social and emotional development.

The current study aims to investigate the effects of parental involvement on the social and emotional development of
kindergarten children in Jordan, taking into consideration the cultural, socioeconomic, and gender-related factors that may
influence this relationship. By focusing on this specific population, this research seeks to contribute to a deeper understanding
of the ways in which parental involvement can support the healthy development of young children in this region.

This investigation may have important implications for educational policy and practice in Jordan, as well as in other
countries with similar cultural and demographic profiles. The findings of this research could inform the development of
strategies and interventions aimed at promoting parental involvement and enhancing the social and emotional well-being
of young children.

Statement of Problem

The social and emotional development of kindergarten children is a critical aspect of their overall well-being,
influencing their future academic and life success (Jones, Greenberg, & Crowley, 2017). Parental involvement has been
identified as a significant contributor to children's social and emotional development (McClelland & Wanless, 2017).
However, there is limited research examining the relationship between parental involvement and the social and emotional
development of kindergarten children in Jordan, a context characterized by strong family bonds, values, and a young
population (Dajani, 2016; UNICEF, 2018).

The problem under investigation is the lack of understanding regarding how parental involvement impacts the social
and emotional development of kindergarten children in Jordan, taking into account the unique cultural, socioeconomic, and
gender-related factors that may influence this relationship. This gap in knowledge hinders the development and
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implementation of effective educational policies and interventions that promote parental involvement and support children's
social and emotional well-being in the region.

Addressing this problem is important because a better understanding of the relationship between parental involvement
and children's social and emotional development in the Jordanian context can contribute to evidence-based policy
recommendations and interventions, ultimately leading to improved outcomes for children and families in Jordan and other
countries with similar cultural and demographic profiles.

Research Questions

The following research questions will guide this mixed-methods study investigating the effects of parental involvement
on the social and emotional development of kindergarten children in Jordan:

1. To what extent is parental involvement related to the social and emotional development of kindergarten children
in Jordan? a. Is there a significant correlation between different aspects of parental involvement (e.g., time spent on
educational activities, communication with teachers, attendance at school events) and children's social and emotional
development? b. Does parental involvement predict children's social and emotional development after controlling for
potential confounding variables (e.g., socioeconomic status, gender)?

2. Are there any differences in the effects of parental involvement on children's social and emotional development
across different demographic groups (e.g., urban vs. rural, high vs. low socioeconomic status)?

3. What are the perspectives of parents, teachers, and school administrators on the role of parental involvement in
kindergarten children’s social and emotional development in Jordan?

a.  What factors do parents, teachers, and administrators perceive as barriers to parental involvement in the Jordanian context?

b.  What strategies do parents, teachers, and administrators suggest to enhance parental engagement and support
children's social and emotional development in Jordan?

Significance of the Study

The significance of this study lies in its potential to contribute to a deeper understanding of the relationship between
parental involvement and the social and emotional development of kindergarten children in Jordan, a context that has been
underrepresented in the existing literature. By examining the role of cultural, socioeconomic, and gender-related factors,
this research aims to provide a more nuanced and context-specific understanding of how parental involvement impacts
children's social and emotional well-being.

This study has several practical implications for educational policy and practice in Jordan and other countries with
similar cultural and demographic profiles. First, the findings of this research can inform the development and
implementation of evidence-based policies and interventions that promote parental involvement in early childhood
education settings. By fostering greater parental engagement, such initiatives can support the social and emotional
development of kindergarten children, leading to improved academic and life outcomes.

Second, this research can provide valuable insights for educators and practitioners working with kindergarten children
and their families. By understanding the factors that influence parental involvement and its impact on children's social and
emotional development, educators can develop targeted strategies to engage parents more effectively and create a
supportive learning environment that nurtures children's well-being.

Third, the study can contribute to the growing body of literature on parental involvement in early childhood education
and its effects on children's development, particularly in non-Western contexts. This knowledge can promote cross-cultural
understanding and inform best practices for fostering parental involvement and supporting children's social and emotional

development worldwide.

Finally, the study has the potential to benefit families in Jordan and beyond by raising awareness of the importance of
parental involvement in children's education and providing evidence-based recommendations for how parents can
effectively support their children's social and emotional development. This can ultimately contribute to stronger family
bonds, increased parent-child communication, and improved well-being for both children and parents.
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Definition of Terms

Parental Involvement: Parental involvement refers to the participation of parents in their children's education,
encompassing a wide range of activities such as helping with homework, attending school events, and maintaining open
communication with teachers and school staff (Jeynes, 2016). It also includes parents' emotional support, encouragement,
and modeling of appropriate social and emotional behaviors (Deslandes & Bertrand, 2005).

Social Development: Social development refers to the process through which children learn to interact with others, form
relationships, and navigate social situations. It involves the acquisition of social skills, such as cooperation, communication,
and conflict resolution, which are essential for successful functioning in various social contexts (Rubin, Bukowski, &
Parker, 2006).

Emotional Development: Emotional development pertains to the growth of children's abilities to recognize, express, and
regulate their emotions in a healthy and adaptive manner. This development is closely linked with social development, as
emotional competence facilitates positive social interactions and the formation of meaningful relationships (Denham, 2006).

Kindergarten Children: Kindergarten children are typically aged 4 to 6 years old and are enrolled in a formal educational
setting designed to provide a foundation for their academic, social, and emotional development. Kindergarten marks a
critical period of transition for children, as they move from home or preschool settings to more structured learning
environments (Pianta, Cox, & Snow, 2007).

Jordan: Jordan is a country located in the Middle East, characterized by a young population, strong family bonds, and a
culturally rich and diverse society (Dajani, 2016). The education system in Jordan places a strong emphasis on social and
emotional learning, particularly in early childhood education settings (Al-Hassan, 2018).

Methodology

Research Design

This study will employ a mixed-methods research design to investigate the effects of parental involvement on the social
and emotional development of kindergarten children in Jordan. The mixed-methods design allows for a comprehensive
exploration of the research question by integrating quantitative and qualitative data, providing a more in-depth
understanding of the relationships between variables and the underlying mechanisms (Creswell & Plano Clark, 2017).

Quantitative Component:

The quantitative component of the research will utilize a cross-sectional survey design. A structured questionnaire will
be administered to a representative sample of parents with kindergarten-aged children enrolled in schools across Jordan.
The questionnaire will gather information on various aspects of parental involvement, such as time spent on educational
activities, communication with teachers, and attendance at school events. Additionally, it will collect demographic data,
including socioeconomic status and gender, to explore potential differences in parental involvement.

To assess the social and emotional development of the children, teachers will be asked to complete a standardized rating
scale, such as the Social-Emotional Assessment/Evaluation Measure (SEAM; Squires, Bricker, & Twombly, 2014). The
scale will measure children's social and emotional competencies, including self-regulation, social communication, and
problem-solving skills.

Data from the parent questionnaires and teacher rating scales will be analyzed using statistical methods, such as
correlation and regression analyses, to examine the relationships between parental involvement and children's social and
emotional development while accounting for the effects of demographic variables.

Qualitative Component:

The qualitative component of the research will involve semi-structured interviews with a purposive sample of parents,
teachers, and school administrators. The interviews will explore participants' perspectives on the role of parental
involvement in kindergarten children's social and emotional development, barriers to parental involvement, and potential
strategies to enhance parental engagement in the Jordanian context.

Interview data will be transcribed and thematically analyzed to identify patterns and themes related to the research
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question (Braun & Clarke, 2006). The qualitative findings will help to contextualize and elaborate on the quantitative
results, providing a richer understanding of the factors that influence parental involvement and its impact on children's
social and emotional development.

Triangulation and Integration: The study will employ data triangulation by collecting and comparing multiple sources
of data (i.e., questionnaires, rating scales, and interviews) to strengthen the validity and reliability of the findings (Denzin,
1978). The integration of quantitative and qualitative data will be achieved through the use of joint displays, which visually
represent the convergence and divergence of results, highlighting the relationships between parental involvement,
demographic variables, and children's social and emotional development (Creswell & Plano Clark, 2017).

Sampling and Sample Size Calculation

Quantitative Component:

To determine the appropriate sample size for the quantitative component of the study, a power analysis will be conducted
using G*Power software (Faul, Erdfelder, Lang, & Buchner, 2007). The power analysis considers the effect size, alpha
level (significance level), and desired statistical power to estimate the minimum sample size required to detect a significant
relationship between parental involvement and children’s social and emotional development.

For instance, assuming a medium effect size of 0.3, an alpha level of 0.05, and a desired statistical power of 0.80, the
power analysis suggests a minimum sample size of approximately 84 parent-child dyads per group (e.g., high parental
involvement and low parental involvement). To account for potential attrition and nonresponse, the sample size may be
increased by 20%, resulting in a final sample of approximately 100 parent-child dyads per group, or a total of 200 parent-
child dyads.

Qualitative Component:

For the qualitative component, the sample size will be determined using the concept of data saturation, which is reached
when no new information or themes are emerging from the data (Guest, Bunce, & Johnson, 2006). In qualitative research,
the sample size is typically smaller than in quantitative research, as the focus is on obtaining in-depth insights rather than
generalizability.

Based on previous studies, a sample of approximately 15-20 participants per group (parents, teachers, and school
administrators) is generally sufficient to achieve data saturation (Guest et al., 2006). Therefore, the qualitative component
will include approximately 45-60 participants in total, with participants being purposively selected to ensure diversity in
terms of gender, region, and socioeconomic background.

Data Collection Instrument

To address the research question and gather comprehensive data, the following data collection instruments will be
employed in this study:

1.  Parent Questionnaire: The parent questionnaire will be a structured, self-administered survey designed to collect
information on various aspects of parental involvement, such as time spent on educational activities, communication with
teachers, and attendance at school events. The questionnaire will also gather demographic data, including socioeconomic
status and gender. Existing validated scales, such as the Parental Involvement Scale (PIS; Walker, Wilkins, Dallaire,
Sandler, & Hoover-Dempsey, 2005), can be adapted for use in the Jordanian context to ensure reliability and validity.

2. Teacher Rating Scale: To assess children's social and emotional development, teachers will be asked to complete
a standardized rating scale, such as the Social-Emotional Assessment/Evaluation Measure (SEAM; Squires, Bricker, &
Twombly, 2014). The SEAM is designed to evaluate children's social and emotional competencies, including self-
regulation, social communication, and problem-solving skills. The use of a validated instrument ensures that the assessment
of children's social and emotional development is reliable and consistent across participants.

3. Semi-Structured Interview Guide: The semi-structured interview guide will be developed to facilitate qualitative
interviews with parents, teachers, and school administrators. The guide will include open-ended questions and prompts
designed to explore participants' perspectives on the role of parental involvement in kindergarten children's social and
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emotional development, barriers to parental involvement, and potential strategies to enhance parental engagement in the
Jordanian context. The semi-structured format allows for flexibility and adaptability during the interviews, enabling the
researcher to probe deeper into specific areas of interest while still maintaining a consistent structure across interviews.

Data Collection Procedure

The data collection process for this study will involve the following steps to ensure the efficient and ethical gathering
of information from participants:

1. Obtain Ethical Approval: Before initiating the data collection process, ethical approval will be obtained from the
institutional review board (IRB) or ethics committee. This step ensures that the research is conducted in accordance with
ethical guidelines and safeguards the well-being and confidentiality of participants.

2. ldentify and Contact Schools: A list of schools representing various regions, urban and rural areas, and
socioeconomic backgrounds in Jordan will be compiled. School administrators will be contacted to introduce the study and
seek their cooperation in recruiting participants (parents, teachers, and administrators) and facilitating data collection.

3. Recruitment of Participants: Upon receiving permission from the schools, the study will be introduced to parents,
teachers, and administrators through informational letters or emails. Interested participants will be provided with a consent
form outlining the study objectives, procedures, potential risks and benefits, and confidentiality measures. Signed consent
forms will be collected before the distribution of questionnaires and scheduling of interviews.

4. Quantitative Data Collection: For the quantitative component, parent questionnaires will be distributed either
electronically or in hard copy, depending on the preferences of the participants and the school. Participants will be given a
specified time frame (e.g., one week) to complete the questionnaires and return them to the researcher or designated school
contact. Additionally, teachers will be asked to complete the Social-Emotional Assessment/Evaluation Measure (SEAM)
rating scale for each participating child within the same time frame.

5. Qualitative Data Collection: For the qualitative component, semi-structured interviews will be conducted with a
purposive sample of parents, teachers, and school administrators. The interviews will be scheduled at a time and location
convenient for the participants, either in-person, via telephone, or using video conferencing platforms (e.g., Zoom or
Skype). Each interview will last approximately 45-60 minutes and will be audio-recorded with the participant's permission.

6. Data Management: All collected data will be securely stored in password-protected electronic files or locked
cabinets to ensure confidentiality. Personally identifiable information will be removed or anonymized during data analysis
to protect the privacy of participants.

7. Follow-up and Debriefing: After the data collection is completed, participants will be debriefed on the study's
findings and implications. A summary of the results will be provided to the participating schools and interested individuals,
acknowledging their contributions and reinforcing the significance of their involvement in the research.

Data Analysis Plan

The data analysis plan for this mixed-methods study will involve separate procedures for the quantitative and qualitative
components, followed by an integration of the findings to provide a comprehensive understanding of the research question.

Quantitative Data Analysis:

1. Data Cleaning and Preparation: The initial step will involve checking for missing or incomplete data, outliers, and
inconsistencies in the collected questionnaires and rating scales. Any issues will be addressed through appropriate
techniques, such as imputation or listwise deletion, depending on the extent and nature of missing data.

2. Descriptive Statistics: Descriptive statistics will be calculated for all variables, including measures of central
tendency (mean, median, and mode) and dispersion (range, variance, and standard deviation). These statistics will provide
an overview of the sample's characteristics and the distribution of parental involvement and children's social and emotional
development scores.

3. Inferential Statistics: To examine the relationships between parental involvement and children's social and
emotional development, correlation and regression analyses will be conducted. Pearson's correlation coefficient will be
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calculated to determine the strength and direction of the relationship between the variables. Multiple regression analysis
will be used to predict children's social and emotional development scores based on parental involvement measures, while
controlling for potential confounding variables (e.g., socioeconomic status, gender).

4.  Subgroup Analyses: To explore potential differences in the effects of parental involvement on children's social
and emotional development across different demographic groups, subgroup analyses will be conducted using interaction
terms in the regression models or by comparing correlation coefficients across groups (e.g., urban vs. rural, high vs. low
socioeconomic status).

Qualitative Data Analysis:

Transcription:

Audio recordings of the semi-structured interviews will be transcribed verbatim, with any personally identifiable
information anonymized to ensure participant confidentiality.

Thematic Analysis:

Thematic analysis, as described by Braun and Clarke (2006), will be employed to analyze the interview transcripts. This
process involves six steps: familiarization with the data, generating initial codes, searching for themes, reviewing themes,
defining and naming themes, and producing the final report. The analysis will be conducted iteratively, with constant
comparison between data segments and emerging themes to ensure a comprehensive and accurate representation of
participants' perspectives.

Integration of Quantitative and Qualitative Findings:

To integrate the quantitative and qualitative findings, the study will employ techniques such as joint displays and
narrative weaving (Creswell & Plano Clark, 2017). Joint displays visually represent the convergence and divergence of
results, highlighting the relationships between parental involvement, demographic variables, and children's social and
emotional development. Narrative weaving involves incorporating qualitative insights into the quantitative results'
interpretation, providing a richer understanding of the factors that influence parental involvement and its impact on
children's development.

Results

In the current study with a sample size of 200, descriptive statistics reveal the following demographic characteristics:
The average age of parents was 35 years with a standard deviation of 5 years, and the average age of children was 5 years
with a standard deviation of 0.8. The sample was evenly distributed by gender with 50% male (n = 100) and 50% female
(n = 100) children. Socio-economic status among the parents varied, with 30% (n = 60) categorized as low, 50% (n = 100)
as middle, and 20% (n = 40) as high. Regarding educational levels, 30% (n = 60) of parents had completed high school,
50% (n = 100) held a bachelor’s degree, and 20% (n = 40) had postgraduate qualifications. Parental involvement in their
children's education, measured as time spent on educational activities, averaged 6.3 hours per week (SD = 3.1).
Communication with teachers averaged 4.2 contacts per month (SD = 2.1), and attendance at school events averaged 5.1
events per year (SD = 2.0). These results provide a comprehensive overview of the sample's demographic and involvement
characteristics, which are critical for understanding the context of the study.

Table 1. Descriptive Statistics of Sample Characteristics (N=200)

Variable Category Statistics
Age of Parents (years) M=35+5
Age of Children (years) M=5%0.8
Gender of Children Male 100 (50%)
Female 100 (50%)
Socio-economic Status Low 60 (30%)
Middle 100 (50%)
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High 40 (20%)
Educational Level of Parents High School 60 (30%)
Bachelor’s 100 (50%)
Postgraduate 40 (20%)
Parental Involvement
Educational Activities M=6.3+3.1
(hours/week)
- Communication with Teachers M=42+21
(contacts/month)
- Attendance at School Events M=51+20
(events/year)

In assessing the measures of parental involvement within the sample, the study documented several key aspects: Parents
reported spending an average of 6.3 hours per week on educational activities with their children, with a standard deviation
of 3.1 hours and a range from 0 to 15 hours. Communication between parents and teachers occurred at an average rate of
4.2 contacts per month, with a standard deviation of 2.1 and a range of 0 to 10 contacts. Furthermore, parents attended an
average of 5.1 school events per year, with a standard deviation of 2.0 and a range of 0 to 12 events. These statistics
highlight the variability in the extent of parental involvement across different activities related to their children's education,
providing a detailed portrayal of engagement levels within the study's demographic.

Table 2. Measures of Parental Involvement
Mean + SD

Aspect of Parental
Involvement

Educational Activities
(hours/week)
Communication with Teachers
(contacts/month)
Attendance at School Events
(events/year)

The correlation analysis revealed significant relationships between various forms of parental involvement and the social
and emotional development of children. Specifically, educational activities showed a strong and statistically significant
correlation with self-regulation scores (r = 0.45, p < 0.01), social communication scores (r = 0.50, p < 0.01), and problem-
solving skills (r = 0.40, p < 0.01). Communication with teachers was also significantly correlated with self-regulation (r =
0.38, p = 0.05), social communication (r = 0.42, p < 0.01), and problem-solving skills (r = 0.35, p < 0.05). Attendance at
school events showed significant correlations with self-regulation scores (r = 0.30, p < 0.05), social communication scores
(r=0.35, p <0.05), but a non-significant correlation with problem-solving skills (r = 0.25, p = 0.07).

Range

6.3+3.1 0-15

42+21 0-10

51+20 0-12

Table 3. Correlation between Parental Involvement and Children's Social and Emotional Development

Communication Event Attendance
with Teachers
r=0.38, p=0.05*

r=0.42* p<0.01

Educational

Activities
r=0.45*%p<0.01
r=0.50*p<0.01

Variable

Self-Regulation Scores r=0.30, p <0.05*

r=0.35% p<0.05

Social Communication

Scores

Problem-Solving Skills r=0.40* p<0.01 r=0.35, p <0.05* r=0.25,p=0.07

The regression analysis focused on predicting self-regulation scores in children, revealing that several factors
significantly contributed to the model, which explained a substantial amount of variance (R = 0.75; Adjusted Rz = 0.72).
The constant term was significant, with a coefficient of 2.15 and a t-value of 6.72 (p < 0.001), indicating a strong baseline
level of self-regulation when all predictors are zero.

Educational activities were a significant predictor of self-regulation scores, with a coefficient of 0.45 and the highest t-
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value in the model (9.00, p < 0.001), suggesting that each additional hour spent on educational activities per week is
associated with an increase in self-regulation scores. Similarly, communication with teachers had a positive impact, with a
coefficient of 0.30 and a t-value of 7.50 (p < 0.001), indicating that increased communication correlates strongly with better
self-regulation outcomes. Attendance at school events also positively influenced self-regulation scores, demonstrated by a
coefficient of 0.25 and a t-value of 5.00 (p < 0.001).

Socio-economic status showed a differential effect; children from middle socio-economic backgrounds had a coefficient
of 0.20 with a t-value of 2.86 (p = 0.004), and those from high socio-economic backgrounds had an even greater effect,
with a coefficient of 0.30 and a t-value of 3.75 (p < 0.001), both compared to the low socio-economic reference group.
Gender also played a significant role, with females exhibiting higher self-regulation scores than males, indicated by a
coefficient of 0.15 and a t-value of 3.00 (p = 0.003).

Table 4. Regression Analysis Results

Variable Coefficient Std. Error t-Value p-Value
Model: Self-
Regulation Scores
Constant 2.15 0.32 6.72 <0.001**
Educational 0.45 0.05 9.00 <0.001**
Activities
Communication 0.30 0.04 7.50 <0.001**
with Teachers
Event Attendance | 0.25 0.05 5.00 <0.001**

Socio-economic
Status (Ref: Low)

- Middle 0.20 0.07 2.86 0.004*

- High 0.30 0.08 3.75 <0.001**
Gender (Ref:

Male)

- Female 0.15 0.05 3.00 0.003*

R?/Adjusted R? 0.75/0.72
The comparison table of perspectives from different stakeholders highlighted the significance and challenges of parental
involvement in children's education across several dimensions:

Parents perceive their involvement as essential for understanding and supporting their children’s academic needs. They
identify work schedules and a lack of information as primary barriers that hinder their ability to engage more fully. To
overcome these obstacles, parents suggest implementing more flexible timings for school events and enhancing
communication through digital updates, which could allow for better alignment with their availability and provide them
with timely and accessible information about their children’s progress and school activities.

Teachers view parental involvement as crucial for supporting educational outcomes and children's behavior, noting that
economic constraints and cultural factors can limit parents' ability to engage effectively. They advocate for workshops that
would provide parents with effective strategies to support their children and suggest that parent-teacher associations (PTAS)
could serve as a platform for increasing engagement and overcoming cultural barriers, thereby fostering a community-
focused approach to education.

Administrators emphasize the fundamental role of parental involvement in supporting the holistic development of
children and the overall school support system. They point out that limited resources and the educational background of
parents can act as significant barriers to effective involvement. As a solution, administrators propose creating diverse
engagement opportunities tailored to different parental backgrounds and implementing policy changes that facilitate greater
inclusivity and resource allocation.
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Table 5. Comparison Table of Perspectives

Stakeholder Role of Parental Perceived Barriers Suggested Strategies
Involvement

Parents Essential for | Work schedules, lack of | More flexible school
understanding children's | information event timings, digital
academic needs updates

Teachers Crucial for supporting | Economic constraints, | Workshops on effective
educational  outcomes | cultural factors parental strategies,
and behavior PTAs

Administrators Fundamental for holistic | Limited resources, | Diverse engagement
development and school | parental education opportunities,  policy
support changes

The integrated results from the joint display table illustrate the synergy between quantitative data and qualitative insights
in understanding the impact of parental involvement on children's development:

Educational Activities: The quantitative analysis showed a strong correlation between parental involvement in
educational activities and children's self-regulation scores (r = 0.45, p < 0.01). Qualitatively, parents expressed that their
involvement makes them feel more connected to their children's daily learning experiences. The integration of these insights
underscores the critical role of parental engagement in educational activities, not only enhancing children's emotional and
academic development but also reinforcing the bond between parent and child, which is fundamental to supportive parenting.

Communication with Teachers: The correlation coefficient of r = 0.42 (p < 0.01) with children’s social communication
skills indicates a significant positive impact of regular communication between parents and teachers. Teachers reported that
frequent communication with parents leads to better educational outcomes, which the quantitative data robustly supports.
This alignment highlights the importance of open and ongoing dialogue between teachers and parents, which is evidently
beneficial in fostering children’s social skills and overall school success.

Event Attendance: Quantitative findings indicate a positive correlation between attendance at school events and
problem-solving skills (r = 0.35, p < 0.05). Administrators noted that increased parental engagement at school events is
linked to heightened student participation and interest in learning activities. This observation aligns with the quantitative
data, suggesting that active participation in school-related events can significantly contribute to children's cognitive and
social skill development.

Table 6. Integrated Results: Joint Display Table

Quantitative Data Qualitative Insights
r = 0.45* p < 0.01 with | Parents  feel  more
self-regulation connected when
involved in activities

Findings
Educational Activities

Integration Insights
Qualitative data
supports the strong
correlation shown in
quantitative analysis;
involvement is crucial
for emotional and
academic development.
Both data types suggest

Communication with r=0.42* p <0.01 with | Teachers report better

during school events

Teachers social communication outcomes when there is | communication is key
frequent to fostering better social
communication skills in children.

Event Attendance r = 0.35% p < 0.05 with | Administrators note | Joint data indicate that

problem-solving skills increased engagement | event participation

directly supports
cognitive and social
skill development.
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The primary aim of this study was to investigate the impact of parental involvement on the social and emotional
development of children, contributing to a body of research that underscores the significance of parental engagement in
enhancing educational outcomes. The current findings echo those of Jones, Greenberg, and Crowley (2017), which
highlight the crucial role that early social-emotional skills play in predicting long-term wellness and academic success.
These competencies are essential not only for school success but also for later life, emphasizing the need for educational
strategies that involve parents as key contributors to their children's development from an early age.

Furthermore, the study sheds light on significant barriers that limit parental involvement, particularly work schedules
and economic constraints. These findings are consistent with McWayne et al. (2013), who noted socioeconomic barriers as
major impediments to parental engagement. Addressing these challenges is essential for fostering an inclusive educational
environment where all parents have the opportunity to contribute positively to their children's education. By implementing
flexible and accommodating policies, schools can better support parents, ensuring that all families have the capacity to
engage with and support their children’s educational journeys.

Additionally, the research supports the development of diverse strategies to increase parental engagement, aligning with
Jeynes (2016), who advocated for tailored approaches that cater to the unique needs of different communities. By
developing programs that respect and respond to cultural, economic, and social differences among families, educational
institutions can enhance parental involvement, which in turn supports broader educational goals.

The critical integration of both qualitative and quantitative methods in this study, as recommended by Creswell and
Plano Clark (2017), provides a comprehensive understanding of how parental involvement influences child development.
This methodological approach enriches the data and ensures a more nuanced interpretation of how different aspects of
parental involvement impact various developmental outcomes.

Moreover, the findings suggest that educational policies should encourage more proactive engagement of parents in
educational settings, as confirmed by the significant correlations observed between parental involvement and
developmental gains in children. This could involve the creation of more parent-friendly school events and communications
that accommodate varying parental schedules and lifestyles.

While the findings of this study offer valuable insights into the role of parental involvement in child development,
several limitations must be considered. Firstly, the reliance on self-reported data may introduce bias, as participants could
provide socially desirable answers rather than accurate reflections of their involvement. Furthermore, the cross-sectional
design of the study limits the ability to establish causality between parental involvement and developmental outcomes—
longitudinal research would be more effective in observing these effects over time. The study's sample, primarily reflecting
a specific socioeconomic demographic, may not generalize across diverse cultural or economic backgrounds, suggesting a
need for research across varied populations. Additionally, the study did not control for all potential confounding variables,
such as parental education and family structure, which could influence the results. Finally, employing more sophisticated
statistical analyses could uncover deeper insights and address the nonlinear dynamics of the studied relationships, providing
a more comprehensive understanding of the impacts of parental involvement. Addressing these limitations in future research
could refine the current findings and enhance the development of targeted educational strategies and policies.

Conclusion

In conclusion, this study not only supports existing literature but also highlights the critical need for educational policies
that are inclusive and adaptive to the challenges faced by all parents. Such policies are essential for ensuring that parental
involvement is not just a supplementary aspect of education but a fundamental component that is actively cultivated to
enhance the social and emotional development of children.
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